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Plainfield Public Schools 

English Language Arts 

Curriculum Unit 

 

Grade/Course Kindergarten/English Language Arts 

Unit of Study Unit 4 
Pacing  5-7 weeks 

 

UNIT STANDARDS 

PRIORITY STANDARDS 
 
 
Reading Literature 
RL.K.4   Ask and answer questions about unknown words in text. 
RL.K.9   With prompting and support, compare and contrast the adventures and  
               experiences of characters in familiar stories.                                  
 
Reading Informational 
RI.K.1   With prompting and support, ask and answer questions about key details 
             in a text (e.g., who, what, where, when, why, how).         
RI.K.2   With prompting and support, identify the main topic and retell key details  
             of a text. 
RI.K.4   With prompting and support, ask and answer questions about unknown  
             words in a text. 
RI.K.7   With prompting and support, describe the relationship between  
             illustrations and the story in which they appear (e.g., what moment in a 
             story an illustration depicts.                              
RI.K.8   With prompting and support, identify the reasons an author gives to  
             points in a text. 
RI.K.9   With prompting and support, identify basic similarities in and differences 
             between two texts on the same topic (e.g., in illustrations, descriptions, or 
             procedures. 
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Reading Foundational Skills 
RF.K.2   Demonstrate understanding of spoken words, syllables, and      
              sounds (phonemes).      

 RF.K.2a   Recognize and produce rhyming words. 

 RF.K.2b  Count, pronounce, blend, and segment syllables in spoken words. 

 RF.K.2c   Blend and segment onsets and rimes of single-syllable spoken 
words. 

 RF.K.2d   Isolate and pronounce the initial, medial vowel, and final sounds 
(phonemes) in three-phoneme (consonant-vowel-consonant, or CVC) 
words.* This does not include CVCs ending with /l/, /r/, or /x/. 

 RF.K.2e   Add or substitute individual sounds (phonemes) in simple, one-
syllable words to make new words. 

RF.K.4   Read emergent-reader texts with one-to-one correspondence to  
              develop fluency and comprehension skills  

 

Writing 
W.K.2   Use a combination of drawing, dictating, and writing to compose               
             informative/explanatory texts in which they name what they are writing 
             about and supply some information about the topic. 
W.K.3   Use a combination of drawing, dictating, and writing to narrate a  
             single event or several loosely linked events, tell about the events in the   
             order in which they occurred, and provide a reaction to what happened. 
W.K.6   With guidance and support from adults, explore a variety of digital tools to  
             produce and publish writing, including in collaboration with peers. 
W.K.8   With guidance and support from adults, recall information from     
             experiences or gather information from provided sources to answer a  
             question. 
 

 
Language 
L.K.1   Demonstrate command of the conventions of standard English grammar  
            and usage when writing or speaking. 

 L.K.1a   Print many upper-and lowercase letters 

 L.K.1a   Print many upper-and lowercase letters 

 L.K.1b   Use frequently occurring nouns and verbs. 

 L.K.1c   Form regular plural nouns orally by adding /s/ or/es/ (e.g., dog, 
dogs; wish/wishes). 

 L.K.1d   Understand and use question words (interrogatives) (e.g., who, 
what, where, when, why, how). 

 L.K.1e   Use the most frequently occurring propositions (e.g., to, from, in, 
out, on, off, for, of, by, with). 
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 L.K.1f   Produce and expand complete sentences in shared language 
activities. 

L.K.2   Demonstrate command of the conventions of standard English  
            capitalization, punctuation, and spelling when writing. 

 L.K.2a   Capitalize the first word in a sentence and the pronoun I. 

 L.K.2b   Recognize and name end punctuation. 

 L.K.2c   Write a letter or letters for most consonant and short-vowel sounds 
(phonemes). 

 L.K.2d   Spell simple words phonetically, drawing on knowledge of sound-
letter relationships. 

L.K.4   Determine or clarify the meaning of unknown and multiple-meaning words  
            and phrases based on kindergarten reading and content                         
L.K.4a  Identify new meanings for familiar words and apply them accurately  
            (e.g., knowing duck is a bird and learning the verb to duck. 
L.K.4b  Use the most frequently occurring affixes (e.g., -ed, -s, -ing) 
              as a clue to the meaning of an unknown word.  
L.K.5   With guidance and support from adults, explore word relationships and  
            nuances in word meanings 

 L.K.5a  Sort common objects into categories (e.g., shapes, foods) to gain a 
sense of the concepts the categories represent. 

 L.K.5b  Demonstrate understanding of frequently occurring verbs and 
adjectives by relating them to their opposites (antonyms). 

 L.K.5c  Identify real-life connections between words and their use (e.g., note 
places at school that are colorful). 

 L.K.5d  Distinguish shades of meaning among verbs describing the same 
general action (e.g., walk, march, strut, prance) by acting out the meanings.  

L.K.6  Use word and phrases acquired through conversations, reading and being  
           read to, and responding to texts.   
 

 
 

 

SUPPORTING STANDARDS 
 
Reading Literature 
RL.K.1   With prompting and support, ask and answer questions about key  
              details in a text (e.g., who, what, where, when, why, how). 
RL.K.2   With prompting and support, retell familiar stories, including key details 
              (e.g., who, what, where, when, why, how).  
RL.K.3   With prompting and support, identify characters, settings, and major events 
               in a story. 
RL.K.5   Recognize common types of texts (e.g., storybooks, poems). 
RL.K.6   With prompting and support, name the author and illustrator of a story and  
              define the role of each in telling the story.                                                                                   
RL.K.7   With prompting and support, describe the relationship between illustrations and   
              the story in which they appear (e.g., what moment in a story an illustration  
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               depicts. 
RL.K.8    (Not applicable to literature) 
RL.K.10   Actively engage in group reading activities with purpose and understanding. 
 

Reading Informational Text 
RI.K.3   With prompting and support, ask and answer questions about key details in a 
             text. 
RI.K.5   Identify the front cover, back cover, and title page of a book. 
RI.K.6   Name the author and illustrator of a text and define the role of each in  
             presenting the ideas or information in a text. 
RI.K.10  Actively engage in group reading activities with purpose and understanding. 
 

Reading Foundations 
RF.K.1   Demonstrate understanding of the organization and basic features of print. 

 RF.K.1a   Follow words from left to right, top to bottom, and page by page. 

 RF.K.1b   Recognize that spoken words are represented in written language by 
specific sequences of letters. 
RF.K.1c   Understand that words are separated by spaces in print. 

 RF.K.1d   Recognize and name all upper-and lowercase letters of the alphabet. 
RF.K.3   Know and apply grade-level phonics and word analysis skills in decoding 
              and encoding words.  

 RFK.3a   Demonstrate basic knowledge of one-to-one letter correspondences 
by producing many of the most frequent sound of each consonant. 

 RF.K.3.b   Associate the long and short sounds with common spellings 
(graphemes) for the five major vowels. 

 RF.K.3c   Read high-frequency and sight words with automaticity. 

 RF.K.3d   Distinguish between similarly spelled words by identifying the sounds of    
the letters that differ (e.g., nap and tap; cat and cot). 

 
 
 

Writing 
W.K.1   Use a combination of drawing, dictating, and writing to compose opinion pieces 
             in which they tell a reader the topic or the name of the book they are writing 
             about and state an opinion or preference about the topic or book (e.g., My 
             favorite book is…). 
W.K.4   (Begins in grade 4) 
W.K.5   With guidance and support from adults, strengthen writing through response and 
             self-reflection using questions and suggestions from peers (e.g., adding 
             details). 
W.K.7   Participate in shared research and writing projects (e.g., explore a number of 
             books by a favorite author and express opinions about them). 
W.K.9   (Begins in grade 4) 
W.K.10  (Begins in grade 4) 
. 
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Speaking and Listening 
SL.K.1   Participate in collaborative conversations with diverse partners about  
              kindergarten topics and texts with peers and adults in small and larger groups. 

 SL.K.1.a   Follow agreed-upon norms for discussions (e.g., listening to others 
with care and taking turns speaking about the topics and texts under discussion.) 

 SL.K.1.b   Continue a conversation through multiple exchanges. 
SL.K.2   Confirm understanding of a text read aloud or information presented orally or  
              through other media by asking and answering questions about key details and  
              requesting clarification if something is not understood. 
SL.K.3   Ask and answer questions in order to seek help, get information, or clarify  
              something not understood. 
SL.K.4   Describe familiar people, places, things, and events and, with prompting and 
              support, provide additional detail. 
SL.K.5    Add drawings or other visual displays to descriptions as desired to provide 
               additional detail. 
SL.K.6   Speak audibly and express thoughts, feelings, and ideas clearly. 
  
 
Language 
L.K.3   (Begins in grade 2) 
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“UNWRAPPED” District Power Standards 

DISTRICT POWER STANDARDS 
 
 
Reading Informational Text 
RI.K.8:   With prompting and support, IDENTIFY the reasons an author gives to 
               support points in a text.  
. 
 
 
Writing 
W.K.5:   With guidance and support from adults, STRENGTHEN writing  
               through response and self-reflection using questions and                            
              suggestions from peers (e.g., ADDING details). 
 
W.K.8:  With guidance and support from adults, RECALL information from  
             experiences or gather information from provided sources to answer a  
             question. 
 
              
 
Language   
L.K.1:   DEMONSTRATE command of the conventions of standard English grammar 
              and usage when writing or speaking. 
 
 
 
 

 

 

“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

POWER STANDARD:  RI.K.8  

Identify 
 

reasons 
 
 
 

   3 
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Students Know: 

 Points are pieces of information an author gives the reader. 
 Authors provide reasons to support their points. 

Students Can: 

 Identify the reasons an author gives to support points in a text. 
 Explain how the reasons an author gives support their points. 

 

POWER STANDARD:  W.K.5 

Strengthen 
Respond to 
Add 

writing 
questions and suggestions 
details 

    2   
 
 

 

Students Know: 

 Revision is making changes to a piece of writing. 
 Revision suggestions can come from peers and adults. 
 Details help readers understand the author's purpose and thoughts. 

Students Can: 

 Determine where to place or change details based on suggestions from teachers 
and peers. 

 

                                             POWER STANDARD:  W.K.8 

Recall information    1 
 
 

 

Students Know: 

 Past experiences can be relevant.  
 A question is a sentence that asks for information.  
 An answer provides relevant information being asked in a question.  
 To gather information from different sources. 

Students Can: 

 Determine what information is being asked in a question. 
 Decide which source(s) could provide information to answer a question.  
 Gather information that responds to a question.  
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 Determine if their past experiences can help answer a question. 

 

                                            POWER STANDARD:  L.K.1 

Demonstrate  conventions of standard English     2 
 
 

 

 

 

 

 Unit Vocabulary Terms 

“Unwrapped” Power Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

Identify  
Recall 
Respond 
Key details 
Decoding 
Compose 
Topics 
Informative/Explanatory 
Demonstrate 
Conventions 
Conversation 
Self-reflection 
 

Illustrations 
Capitalization 
Punctuation 
Spelling 
Rhyming  
Publish 
Author 
Illustrator 
Syllables 
Consonant 
Vowel 
Categories 
Characters  
Setting 
Nouns 
Verbs 
Similarities/Differences 
Compare/Contrast 
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Essential Questions  Corresponding Big Ideas 

1. What can help you to understand 
and explain what an author is 
trying to say? 
 
 

 
2. How does recalling information  

           from informational texts help you  
           to answer questions about the  
           text? 
 
 

3. Why is it important to understand 
and use questions words (who, 
what, where, when, why, how)? 

1. You can identify the reasons an  
author gives to support his ideas 
and this will help you to understand 
and explain what the author is 
trying to say. 
 

2. Recalling information from 
informational texts will improve 
your understanding and give you 
the information you need to 
answer questions about the text. 
 

3. Understanding and using 
questions words will help you to 
understand and speak about what 
you are reading. 

 

Unit Assessments 
 

Pre-Assessment 
Plainfield Public Schools Unit Assessment 

 
(See Appendix A) 

 

Post-Assessment 
 

 
Unit Assessment 

 
Essential Questions Post-Assessment 

 
(See Appendix B) 

 
 

Scoring Guides and Answer Keys 

 
See Unit Assessment Planner 
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Engaging Learning Experiences 

 
Engaging Scenario 

 
Do you like creepy, crawly insects?  What is your favorite insect?  Why?  Spring is coming 
and we’re going to start seeing lots of insects.  We want to be able to tell our classmates, 
friends, and family everything that we know about insects!  How are we going to do that?  
We are going to read, write, and learn about all different types of insects.  Then we are 
going to make an insect letter book to share with others and to keep in our classroom 
library.  It will be fun and we can practice the alphabet while we learn about some of the 
many different types of insects.  I hope you enjoy learning and sharing information about 
creepy, crawly insects!  
 

 
 
 
 

 

Performance Task Synopses 

 
Task 1:  Read Informational Texts about Insects  

 Read and discuss a variety of informational texts about insects. 

Task 2:  Gather Information from Provided Sources 

 Gather information from provided sources and write on graphic organizer.  Add details 

to strengthen writing. 

Task 3:  Create an Insect Letter Book. 

 Create an insect letter book using all the letters of the alphabet.   

Task 4: Share Our Learning. 

 Share the page and/or book you created with other classes, friends, and family. 

 
 

 

 

 

 

http://www.google.com/imgres?imgurl=http://venturegalleries.com/wp-content/uploads/2012/11/ants.jpg&imgrefurl=http://animal-kid.com/line-of-ants-clipart.html&h=300&w=829&tbnid=ywQ3kFXWJ4mPyM:&zoom=1&docid=_Ic2RI1jvnz43M&ei=8wL2VNO6HMj8yQTV4IK4CA&tbm=isch&ved=0CD8QMygbMBs
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Performance Task # 1 
In Detail 

 
Power Standards:   
 
Reading Informational Text 
 
RI.K.8       
 

DOK:  2 

 
 
Supporting Standards:  RI.K.3, RI.K.10, SL.K.1, SL.K.2, SL.K.3, SL.K.4, SL.K.6  
 
 
TASK 1 Detailed:  Read Informational Texts about Insects.  Provide students with a 
variety of sources (books, magazines, videos, digital tools, etc.) on insects.  As they examine 
the materials, select and read one informational text to a small group of students.  After 
reading the story, ask the students individually to provide details about the book.  With 
prompting and support, they should be able to state reasons an author gives to support 
points in the text.  Follow this procedure until all students have had an opportunity to retell 
the story.   
 

 Remember to use agreed-upon rules for discussions (e.g. listening to others and 
taking turns speaking). 

 Also remember to ask and answer questions to seek help with something that is not 
understood and to get information. 

 

Performance Task # 2 
In Detail 

 
Power Standards: 
 
RI.K.8, W.K.5, W.K.8 

DOK:  2 
 
Supporting Standards:  RI.K.3, RI.K.10, RF.K.4, W.K.7, SL.K.1, SL.K.2, SL.K.3, SL.K.4, 
SL.K.6  
 
 
TASK 2 Detailed:  Gather Information from Provided Sources.  After begin exposed to 
a variety of sources, students will select their favorite insect and begin to gather 
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Performance Task # 1 Scoring Guide 

 
4  3  

 
2  
 

1  

 All “Proficient” 
criteria plus: 

 Provided key 
details and facts 
from the text with 
the reasons the 
author provides 
to support the 
points in the text 

 Summarized the 
main idea of the 
text 

 Retells key details 
and facts from the 
text in sequential 
order  

 Described 
connections 
between the topic 
and the 
illustrations/photos 

 Used key 
vocabulary from the 
text to summarize 
 

 Meets _2__ of 
the “Proficient” 
criteria 

 

 Meets fewer 
than _2_ of the 
“Proficient” 
criteria 

 Task to be 
repeated after 
re-teaching 

 Comments: 
 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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information about that insect.  Encourage each student to select a different letter of the 
alphabet.  Introduce a topic (main idea) and supporting details graphic organizer to help 
students gather and record information about their chosen insect.  Encourage students to 
strengthen writing by adding details. 
 
 
 
 
 
 

 

 

 

 

 

 

 
Performance Task # 2 Scoring Guide 

 
 

4  3  
 

2  
 

1  

 
 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #1 

21st Century Learning Skills 
Specific to Task #1 

5.3.P.A.1 
5.3.P.A.2 
5.3.2.B.2 
5.3.P.C.1 
 
 

 

 Check all those that apply for each task:  
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

√ Flexibility and Adaptability 
√ Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 
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 All “Proficient” 
criteria plus: 

 Student 
completed 
graphic organizer 
independently 

 Graphic organizer 
has more than 2 
key details 

 Student wrote 
complete 
sentences 

 Student completed 
graphic organizer 
with teacher 
support 

 Student identified 
main topic on 
graphic organizer 

 Student identified 
2 key details on 
graphic organizer 
from text 

 Student wrote 
recognizable short 
sentences 

  

 Meets _2__ of 
the “Proficient” 
criteria 

 

 Meets fewer 
than _2_ of the 
“Proficient” 
criteria 

 Task to be 
repeated after 
re-teaching 

 Comments: 
 

 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 
 
 
 
 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #2 

21st Century Learning Skills 
Specific to Task #2 

 
5.3.P.A.1 
5.3.P.A.2 
5.3.2.B.2 
5.3.P.C.1 

 

 

 

 Check all those that apply for each task:  
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

√ Flexibility and Adaptability 
√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 
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Performance Task # 4 
In Detail 

 
Performance Task # 3 

In Detail 

 
Power Standards: 
 
RI.K.8,  W.K.5, W.K.8 

 
DOK:  4 
 
Supporting Standards:  RI.K.3, RI.K.10, RF.K.2, W.K.7, SL.K.1, SL.K.2, SL.K.3, SL.K.4, 
SL.K.5, SL.K.6  
 

 
 
 
TASK 3 Detailed:  Create an Insect Letter book.    
 
Use the graphic organizer to create an Insect Letter page to be included in the Insect Letter 
book.  Add drawings to descriptions to provide additional details. Encourage students to 
demonstrate command of the conventions of standard English grammar and usage when 
writing or speaking.  
 
 
 
 
 
 
 
 

 
Performance Task # 3 Scoring Guide 

 

4  3  
 

2  
 

1  
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 All 
“Proficient” 
criteria plus: 

 Student 
completed 
page 
independently 

 Page has 
more than 2 
key details 

 Student completed 
page with teacher 
support 

 Student identified 
main topic on page 

 Student identified 2 
key details on page 
from graphic 
organizer 

 Student drew a 
picture of the insect 
on page 
 

 Meets _2__ of 
the “Proficient” 
criteria 

 

 Meets fewer than 
2_ of the 
“Proficient” 
criteria 

 Task to be 
repeated after re-
teaching 

 Comments: 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #3 

21st Century Learning Skills 
Specific to Task #3 



17 
 

Plainfield School District 
 

Power Standards:    
 
Language 
 
L.K.1 
 
DOK:  2 
 
 
Supporting Standards:  RI.K.1, RI.K.2, RI.K.7,  RI.K.8, L.K.4,  L.K.6 
 
 
Task 4 Detailed:   Share our Learning.  We worked so hard on creating our Insect Letter 
pages!  Everyone is going to get a chance to present their page to the class.  While 
presenting, encourage students to identify the main topic and retell key details.  They 
should also describe their illustration and give reasons to support their points.  Remind the 
class to speak in complete sentences and to ask and answer questions (e.g., who, what, 
where, when, why, how) when necessary. When all presentations are complete the pages 
will be bound together to create a class Insect Letter book to be shared with other classes, 
friends, and family.  
 
 
 

 
Performance Task # 4 Scoring Guide 

 
4  3  

 
2  
 

1  

 
5.3.P.A.1 
5.3.P.A.2 
5.3.2.B.2 
5.3.P.C.1 
1.3.2.D.1 
1.3.2.D.2 
 
 

 Check all those that apply for each task:  
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 
√ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

√ Flexibility and Adaptability 
√ Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 
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 All “Proficient” 
criteria plus: 

 Presented page 
independently 

 Produced and 
expanded 
complete 
sentences 

 Demonstrated 
command of the 
conventions of 
English grammar 
when speaking 

 Produced 
complete 
sentences 

  Asked and 
answered 
questions in order 
to get information 
or clarify 
something not 
understood  

 Presented page 
with teacher 
support 

 Meets _2__ of 
the “Proficient” 
criteria 

 

 Meets fewer 
than _2_ of the 
“Proficient” 
criteria 

 Task to be 
repeated after 
re-teaching 

 Comments: 
 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #4 

21st Century Learning Skills 
Specific to Task #4 

 
5.3.P.A.1 
5.3.P.A.2 
5.3.2.B.2 
5.3.P.C.1 
1.3.2.D.1 
1.3.2.D.2 
 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

√ Innovation and Creativity  
√ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 
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Differentiation 

Strategies 

(Additional Supports + 
Enrichment) 

Intervention Strategies 
 

Specially Designed 
Instruction for 

Special Education 
Students 

Strategies for 
English Language 

Learners 

-Close reading 

 Before introducing a 
text, identify the main 
idea or message 

 During a lesson or 
while conferring, be 
sure to give students 
sufficient time to 
consider the questions  

 Use a text or passage 
that is brief enough to 
be read more than 
once 

 Model close reading by 
thinking aloud as you 
examine a text’s words, 
sentence structures, 
and other details 
 

-Teach text features 

 Have students examine 
the illustrations and 
text features (e.g., 
pictures,  captions, 
diagrams, etc.) in a 
shared text 

 Look for evidence that 
supports a key point 

  
 
-Model writing an 
informative/explanatory piece 
with the entire class – provide 
instructions on how to do each 
of the following: 

 Introduce a topic and 
decide on the key 
points to include 

 Use facts and 
definitions to develop 
points 

 Organize their writing 

 End their pieces 

-Use direct/explicit instruction 
-consider these points when 
teaching grammar 
conventions: 

 Teach the conventions 
explicitly 

 Give students 
opportunities to apply 
what they’re learning 
to their reading and 
written pieces 

 Read aloud books that 
focus on specific 
language conventions 
(e.g., “Nouns and 
Verbs Have a Field 
Day” by  
Robin Pulver, “If You 
Were A Noun” by 
Michael Dahl) 
 

-Increase intervention 
frequency and intensity, and 
increase duration of 
instruction 

 Supplement 
instruction by 
providing additional 
resources to help 
struggling students 

 Modification of 
learning environment 
 

Multiple and flexible grouping 
opportunities: 

 Partners 

 Independent 

 By interest 

 By learning style 

 Teacher-assigned 

 Small groups of 5 or 
less 

 

-Review IEP in order to 
develop specific 
interventions and 
strategies for students 
with special needs 
 
 
-Make modifications 
according to IEP: 

 Match process 
to learning style 

 Modify quantity 
of work 

 Dictation 

 Extended time 

 Scaffold 
information 

 Accessible texts 
 
--Create a safe 
environment for 
learning by employing 
effective motivational 
techniques 

 Provide an 
environment 
that is free of 
distracting 
stimuli 

 Provide 
consistent 
reward system 

 Provide explicit 
feedback on 
acceptable and 
non-acceptable 
behavior 

 Use tangible 
and non-
tangible 
incentives 
and/or rewards 

 

-Have students work 
in small groups to 
practice sharing  
main ideas and 
details orally from 
nonfiction text 

 Use pictures 
as prompts to 
help them 
describe the 
main topics 
and 
supporting 
details 

 Point to the 
text as 
appropriate to 
show where 
in the text the 
information is 
present 
 

-Work with students 
in small groups 

 Facilitate 
conversations 
with them 
about their 
knowledge 
and 
experience 
with a topic 

 Record their 
ideas on a 
chart, adding 
illustrations as 
necessary 

 Look up 
information in 
books, 
articles, and 
multimedia 
texts to build 
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 Illustrate their text 
effectively 
 
 

-Help students recall 
information from print and 
digital sources to answer 
questions 

 Write focus question on 
chart paper so students 
can refer back to it as 
they read, write, and 
discuss 

 Make sure all students 
understand the 
question 

 Model for students how 
to recall and record 
notes as you read 
aloud or as they read 
texts – create graphic 
organizers 

 Place value on student 
drawings that convey 
information they’ve 
received from print, 
digital sources and 
firsthand experiences 
 
 
 
 

 

 
-Tiered lessons and products 

 Design learning tasks 
at different levels of 
complexity according 
to readiness levels 

 Use compacting 
(modifying basic 
content to provide 
students with tiered 
assignments) 

 
-Assistive Technology 

 Taped books 

 Reading programs 

 Software to support 
written expression 

 Instructional software 
with speech capability 

 
 

 
-Modify task to address 
learning style 

 Divide 
instruction into 
short, 
sequential 
steps and 
provide time for 
student to break 
away from task 

 Frequent, short 
assessments 

 Visual, auditory, 
tactical, and/or 
kinesthetic 
instruction 

 
 

and develop 
their 
knowledge 
about a topic 

 Add new 
information to 
the chart 
 
 

-Confer regularly with 
students on their 
writing 

 Demonstrate 
proper use of 
language 
conventions 

 Teach only 
one 
convention at 
a time, and 
then meet 
again to 
follow up 
 

 
 

 

 

  

 
 
 
 
 
 
 
 
 
 
 

 



22 
 

Plainfield School District 
 

 

Instructional Resources and Materials 
 

Physical Technology-Based 

 
Reading Wonders 

 

Insects 

 

Reading/Writing Workshop: 

Unit 2: Bugs, Bugs, Bugs 40-41, Tap! Tap! 
Tap! 50-55, Readers to Writers 56 

Literature Big Books: 

I Love Bugs! 2-27, 28-33  

 

 Insect letter/alphabet book 
 

List of websites and resources for this unit 
  
http://www.kathimitchell.com/insects.html 
  
http://www.teachingheart.net/teachinsects.html 
  
http://mrsleeskinderkids.blogspot.com/2011/05/bugs-bugs-
bugs.html 
  
http://www.hubbardscupboard.org/i_like_bugs_.html  

 
 
KWL Charts  
 
http://webs.morton709.org/elementary/1st/cc/theme-
units%20files/insect%20files/InsectWorksheet.pdf 
  
http://www.abcteach.com/free/k/kwl_insects.pdf  
 
 
A-Z Insects  
 
http://www.biologicalcrophealth.co.za/information/photo-
gallery/a-z-of-insects  
 
http://www.amentsoc.org/insects/fact-files/a-to-z-of-
insects.html  
 

 
Facts about insects  
 
http://www.uky.edu/Ag/Entomology/ythfacts/bugfun/bugfun.ht
m 
  
http://www.sciencekids.co.nz/sciencefacts/animals/insect.html  

 
 
Extension ideas:  
 
http://greenbeankindergarten.wordpress.com/2012/05/06/incre
dible-insect-activities/  
 
http://cdn.orkin.com/downloads/create-an-insect.pdf 
Create an insect activity  

 
http://www.insectlore.com/outlet 

http://www.kathimitchell.com/insects.html
http://www.teachingheart.net/teachinsects.html
http://mrsleeskinderkids.blogspot.com/2011/05/bugs-bugs-bugs.html
http://mrsleeskinderkids.blogspot.com/2011/05/bugs-bugs-bugs.html
http://www.hubbardscupboard.org/i_like_bugs_.html
http://webs.morton709.org/elementary/1st/cc/theme-units%20files/insect%20files/InsectWorksheet.pdf
http://webs.morton709.org/elementary/1st/cc/theme-units%20files/insect%20files/InsectWorksheet.pdf
http://www.abcteach.com/free/k/kwl_insects.pdf
http://www.biologicalcrophealth.co.za/information/photo-gallery/a-z-of-insects
http://www.biologicalcrophealth.co.za/information/photo-gallery/a-z-of-insects
http://www.amentsoc.org/insects/fact-files/a-to-z-of-insects.html
http://www.amentsoc.org/insects/fact-files/a-to-z-of-insects.html
http://www.uky.edu/Ag/Entomology/ythfacts/bugfun/bugfun.htm
http://www.uky.edu/Ag/Entomology/ythfacts/bugfun/bugfun.htm
http://www.sciencekids.co.nz/sciencefacts/animals/insect.html
http://greenbeankindergarten.wordpress.com/2012/05/06/incredible-insect-activities/
http://greenbeankindergarten.wordpress.com/2012/05/06/incredible-insect-activities/
http://cdn.orkin.com/downloads/create-an-insect.pdf
http://www.insectlore.com/outlet
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 Great source for things to purchase for insect unit  

 
http://www.orkin.com/school-presentation-schedule/ 
Schedule an Orkin Man to come to your classroom  
 
www.dltk-kids.com/crafts/insects/songs.htm 
Insect songs and poems 
 

www.primarygames.com/science/insects/games.htm   

                     

 

 

 

 

 
Lessons to Support Tasks 

 

 

RI.8 
To have students identify the key points in a text and the reasons the author gives to support 
them: 

 To help students understand what you mean by key points and reasons, explain these terms 

using examples that are close to their life experiences.  For example, you might make the 

statement (key point) “Julia is a topnotch soccer player.”  To support that point, you might 

say, (1) “She was the highest-scoring player last season”; (2) “She was selected to be part of 

a traveling team”; (3) “She practices every night after school and on weekends.”  Have 

students provide statements of their own and reasons to back them up.  (Note that when 

working with actual texts, students will have to differentiate between reasons that are more 

personal and less reliable and others that are more verifiable.) 

 

 When reading informational texts in any setting, emphasize that these texts provide 

information about topics—and that there is an author behind each text, who in a sense is like 

a puppeteer making a puppet move.  The author moves facts into a pleasing order to make a 

“bigger” point or to share a main idea about something.  For example, Jim Arnosky has 

written many books about animals, including manatees.  In All About Manatees, his topic may 

be manatees, or how manatees grow and live, but one key point he wants to make is that 

manatees are precious creatures and humans must do what we can to protect their habitats. 

 

 In a shared text, have students highlight a key point the author is making.  (This is often 

written as the topic sentence.)  Then guide students to reread the text to look for evidence in 

the text that backs up the author’s key point.  Mark the evidence with highlighting tape or 

sticky notes, or annotate in the margins. 

http://www.orkin.com/school-presentation-schedule/
http://www.dltk-kids.com/crafts/insects/songs.htm
http://www.primarygames.com/science/insects/games.htm
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 Have students examine the illustrations and text features (e.g., pictures and captions, scale 

drawings, and diagrams) in a shared text for evidence that supports a key point. 

 

 As you read aloud or share a text, identify one key point for students to examine.  Make a 

“statement/evidence chart” on which you write out the full statement at the top of the chart 

and then list below that the evidence you found to support the statement, with page numbers 

(when applicable) and/or a description of the text feature that provided the evidence.  It’s 

helpful to divide the entire chart into horizontal boxes before you start so that you have 

discrete places in which to record the reasons (see 

www.corwin.com/thecommoncorecompanion): For example: 

 
 

A bird’s body is made for flying. 
 

1. Birds have hollow bones and light feathers to make it 
easier for them to fly.  (words on page 4) 

 

2. Their bodies are streamlined to help them move through 
the air.  (picture and caption, page 3) 

 

3. They have air sacs to help them take in more oxygen that 
they’ll need for flying.  (chart and words on page 3). 

 

 

 When working with second-grade students, make a “T” chart and label it “Statement” and 

“Evidence.”  As you and the students engage in a science or social studies unit and over the 

course of several weeks, identify and list key points the author makes and then in a few 

words jot down the reasons/evidence the author gives in support. 

 

 After you finish reading a nonfiction text, ask:  What is the big or main idea here?  What is the 

author trying to say about this topic?  What’s the author’s angle?  This gets students 

accustomed to the fact that authors can put forth several key points about a topic, and that 

they add up a main idea. 

 

 As students write informational texts of their own, help them transfer what they’re learning 

about key ideas and reasons/evidence by attempting to do this with their own texts.  They 

should decide on a key idea they want to communicate and then back it up with supporting 

arguments, ideas, and information. 

 
To have students describe or explain how the author’s reasons support the key points: 
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 After gathering the reasons and evidence in support of a main idea or key point, have 

students evaluate and explain if the author has provided adequate reasons and evidence to 

support the point.  For example, in Big Blue Whale by Nicola Davies, a key point is that the 

whale is the biggest create that has ever lived on Earth.  Read aloud the sentences after that 

statement, and have students look at the pictures too.  Go sentence by sentence, asking 

students, “Does this sentence help prove that point about the whale’s size?  What about the 

pictures?” 

 
To help your English language learners, try this: 

 Work with them to make sure they understand the concept of main idea (or key point).  

Discuss what they think the author wants them to learn from a text that they’re reading.  Then 

have them point to a reason in the text that shows this is true. 

 
 
 

W.5 
To help students respond to questions and suggestions from peers: 

 Provide opportunities for students to receive feedback from classmates on their writing.  In 

writing workshop classrooms, this is called the “writing share” and occurs at the end of the 

workshop.  Several students read their pieces of writing as their classmates listen carefully; 

the classmates then ask thoughtful questions and make helpful comments.  Students need to 

be taught how to give constructive feedback over many weeks and with considerable 

modeling from you.   Teach students to first comment on what they like, ask questions that 

may help the writer to clarify meaning, and perhaps make a suggestion or two. 

 

 As students ask questions of each student author and make suggestions, record, on a special 

form, some of their key questions and suggestions for how to improve the piece (see a 

sample form at www.corwin.com/thecommoncorecompanion).  After the student author 

finishes sharing, give her the form to place in her folder so she will have it for reference when 

revising her piece.  You will have to moderate how much you write for different students 

based on what the students are capable of reading back on their own. 

 
To help students focus on a topic. 

 Help students select topics for their stories, informative/explanatory pieces, or poems that are 

broad enough that students will be able to round up sufficient information, but not so broad 

that the pieces cover everything under the sun.  That said, in kindergarten and first grade, it is 

typical and acceptable for students to write bed-to-bed stories—that is, stories that relate 

everything that happened during a particular day, outing, or event.  Or when writing 

nonfiction, they might write “All About” a particular animal, city, or holiday.  As students move 

from first grade to second grade, and with explicit instruction and practice, they are more 

capable of understanding why—and how—to narrow their topics. 

 

http://www.corwin.com/thecommoncorecompanion
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 Decide on a writing project that relates to a social studies topic, such as Eastern Woodland 

Indians.  Divide the topic into subtopics (such as where the Eastern Woodland Indians lived, 

what their homes were like, what they ate) and stock the classroom with reference books and 

articles.  Then assign each student to select one of those subtopics and write what he or she 

knows about it.  After students have completed the writing assignment, have all those who 

chose the same topic get together and read what they wrote to one another.  Then allow 

students to add to their pieces the new information they learned from their classmates. 

 
To help students add details to strengthen their writing: 

 The term details is chameleonlike in grades K-2, given that children across this grade range 

are at vastly varied levels of literacy.  In kindergarten, revising in general and adding details in 

particular is usually a matter of crossing out or adding a word or two—and maybe adding a 

sentence to the end or drawing a picture.  Demonstrate how to add details to a piece of 

writing, and when you confer one-on-one with students, help them locate where they want to 

add words or facts.  Most of all, helping students find topics that are neither too narrow nor 

too broad in turn helps them arrive at a good amount of detail for their pieces.  For first and 

second grade, the advice is fairly similar.  Assess what students can do and guide them to 

make just a few simple changes that will life the quality of their writing.  To move students 

toward writing more complex sentences, model how to use connecting words such as like and 

because.  This scaffolds their ability to add more elaborate phrases. 

 
To help students revise their pieces: 

 Have students read their pieces to a small group of peers, receive suggestions from them, 

and then change their writing if the suggestions would improve the piece.  For K-2 students 

we’re not talking about heavy-duty revision: in kindergarten revision involves simply adding a 

word or two, maybe a sentence or two later in the year; and in first and second grade revision 

includes adding or changing a sentence or two, adding a definition to clarify a term, or 

including a more enticing opening or closing sentence. 

 
To help students edit (proofread) their pieces: 

 Begin making an editing checklist with students at the start of the school year, rather than 

posting a ready-made list with each item already accounted for.  Add additional items as 

needed and as students’ writing warrants.  (An example of an editing checklist is provided in 

the online resources at www.corwin.com/thecommoncorecompanion. Password: becoming). 

 

 Even though “rereading to make sense” sounds more like revising than an editing checklist 

item, it should actually be number one on any editing checklist, since the goal of both revising 

and editing is to make the piece more comprehensible. 

 
To help your English language learners, try this: 

 Meet with students in a small group either before or after your revision and editing lessons to 

give them a leg up on understanding what you’ll be describing or a chance to process or 

practice what you’ve already taught. 

http://www.corwin.com/thecommoncorecompanion
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 Choose a few selected teaching points to help students with during revision and editing.  

Base these few points on their proficiency levels in English.  Students new to English may do 

very little revision and editing, whereas students with good face-to-face communication skills 

in English might need more help with academic language and formal English. 

 

 Meet with students in a small group either before or after your revision lesson and help them 

think about the questions you or their peers are posing to help them strengthen their writing.  

Be careful to focus any one revision lesson on either content (e.g., topic, vocabulary) or 

conventions (e.g., grammar, punctuation) so as not to overwhelm your students learning 

English. 

 

 Because vocabulary acquisition is key to improving English language learners’ reading and 

writing skills, look for fun, creative ways to explore words, colloquialisms, figurative language, 

and idioms.  All children benefit as readers and writers from such language play. 

 
 

W.8 
To have students recall information from print and digital sources to answer questions: 

 Have students keep content-area notebooks to record ideas and information they’re learning.  

These notebooks are most effective when the pages are unlined, so that students can draw 

or write wherever they choose on a page.  Section these notebooks off as you begin a new 

topic and assign students tasks to do in them.  For example, if students are working with 

partners to research a particular bird, have them draw a picture of their bird in its natural 

habitat, or draw and label the bird’s food, or you might ask them to write all the things they 

already know about the bird before beginning the investigation. 

 

 Write the focus question in large print on chart paper so students can continually refer back to 

it as they read, write, and discuss. 

 

 Make sure all students understand the question they’re trying to answer.  Ask them to state 

the question in their own words and record it in their research notebooks. 

 

 Ask students to paraphrase often.  This is one of the most powerful techniques in content-

area instruction because if students can state in their own words what they’ve heard you say 

or read, then they own the information in a way that wouldn’t have been possible if they had 

simply copied your question or information from the board into their notebooks. 

 

 Model for students how to recall and record notes on what they already know about a topic.  

Devise a simple graphic organizer to help them list and label what they know and want to 

know. 
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 Teach students how to take notes so they can do this as you read aloud or as they read texts.  

Create graphic organizers on which they can list important words or phrases they hear as you 

read aloud, with spaces alongside where they can write why they think the words or phrases 

are important.  (For an example of such a graphic organizer, see the online resources at 

www.corwin.com/thecommoncorecompanion password: becoming). 

 

 Demonstrate the power of images and place value on the pictures students draw to convey 

information they’ve gotten from print, digital sources, and firsthand experiences. 

 
To help students recall information from experiences to answer a question: 

 Plan experiences (field trips, guest speakers) that will give students more information about 

the topic under investigation. 

 

 Inform students’ families about the topic so that they can do their part to build students’ 

knowledge.  Suggest some experiences families might initiate that would help students gather 

more information. 

 
To help students consider the credibility of the sources from which they get information: 

 As you read aloud to students to gather information on a research topic, keep a list of the 

titles and authors on chart paper.  Tell students that you’re doing this to help you remember 

where you got the information and later give credit to these authors.  This will model for 

students what they should, in later years, be able to do on their own. 

 

 As you read aloud to students, pay attention to the degree of expertise the author has on the 

topic.  If there are author notes, this information is often contained there.  Share with the 

students that an author’s knowledge of his or her subject is something you always consider 

when reading informational text. 

 
To help your English language learners, try this: 

 Working with students in small groups, facilitate conversations with them about their 

knowledge and experience with a topic.  Record their ideas on a chart, adding illustrations on 

the chart as necessary to ensure that all English language learners in the group comprehend 

the information.  Additionally, work with the students in the group to look up information in 

books, articles, and multimedia texts to build and develop their knowledge about a topic.  Add 

new information to the chart. 

 
 
 
 

L.1 
To help students demonstrate command of the conventions of standard English grammar 
and usage when writing or speaking: 

 Cultivate an environment of respect and wonder relative to language, one that invites 

students into language instead of inspiring fear of it. You can do this by bringing in real-world 

http://www.corwin.com/thecommoncorecompanion
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writing that captures the power of language to entertain us, engage us, shape our thinking, 

and convey ideas. 

 

 Model the virtue of correctness when addressing students orally and in writing.  Every 
handout, every class e-mail, and every homework assignment should be an exemplar of 
clarity and correctness. 
 

 Expose students daily to an array of texts in which language is used clearly and correctly.  
Put some of these texts on a chart or whiteboard so that students can see how published 
authors use grammar and conventions to their best effect.  It’s also fun to expose students to 
texts that drive home the importance of grammatical conventions in a playful and lighthearted 
way, as in Robin Pulver’s Nouns and Verbs Have a Field Day. 
 

 Consider these points when deciding or following through on a model for teaching grammar 
conventions: 
 

1. Keep a list of conventions you need to teach by the end of the year close at hand, and 
refer to it when planning lessons and at the start of each day. 
 

2. Recognize that one or two isolated lessons on and given convention will not lead to 
mastery.  Look for multiple opportunities within each day and week to teach and reinforce 
language conventions in authentic, contextually sound ways. 

 
3. Recognize that language conventions are learned best when students experience them 

initially within the context of a text you’re reading with them, so that they see firsthand their 
role in conveying meaning.  Teach the conventions explicitly, and then design multiple 
lessons to reinforce or elaborate on the conventions. 

 
4. Give students opportunities to apply what they’re learning about language conventions to 

their reading and written pieces.  Acknowledge that neither explicit instruction nor 
independent practice alone does the job—students need both. 

 
5. If you’re required to follow a specific language program or curriculum, also try to provide 

students with holistic and meaningful exposures to language conventions so that they 
recognize the relationship between the convention (the part) and the entire story, poem, 
passage, or other piece of writing (the whole). 

 

 Look for evidence as you confer with students or observe them that they’re transferring the 
language conventions you’re teaching into their written and oral communication, and 
recognize that it will take multiple exposures over time and a great many opportunities for 
them to apply the conventions on their own.  Teach and reteach as often as necessary. 
 

 Provide students access to online grammar games that allow them to practice targeted 
language conventions. 
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 Read aloud books that focus on specific language conventions.  For example, the Word Fun 
series by Michael Dahl (e.g., If You Were a Noun, If You Were an Adjective) provides 
enjoyable introductions to a range of grammar conventions. 
 

 

To help your English language learners, try this: 

 

 Confer regularly with students on their writing to both demonstrate the proper use of language 
conventions and assess how they’re doing.  Remember that students learning English will 
acquire the conventions at their own pace, and not in any given order that you teach them.  
However, consistent conferring about conventions will support students while they acquire 
English.  Be sure to teach only one convention at a time, and then meet again to follow up. 

 

 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 


